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BEECH LODGE SCHOOL 

Assessment Policy 

 

This policy lays out the assessment, recording and reporting practices, approaches and systems of 

Beech Lodge School. After reading this policy: 

1. All staff should understand the expectations of them and what they can expect from each other 

in relation to this area of school practice 

2. Governors should be able to understand where children are going in their learning and what 

they achieve or where they develop to 

3. Parents/carers should be able to understand exactly where their children are in terms of their 

development and their achievement 

 

Assessment, Recording and Reporting 

The purpose of this document is to show how pupil progression in all areas of the curriculum is 

planned, assessed, responded to and reported at all levels. 

Planning, assessment, record keeping and reporting are inter-related. They are all integral parts of 

the teaching process. Record keeping is concrete evidence of some form of assessment of a pupils 

learning and effectiveness of teaching. More will be assessed than recorded and more recorded than 

reported. 

 

The Purpose of Assessment 

Assessment is an integral part of teaching and learning. It serves several purposes: 

 ͚foƌŵatiǀe͛ (Assessment for Learning) provides information for the teachers to plan the next 

steps in pupils learning. Assessment is not an end in itself; its main purpose is to support 

teaching and learning by identifying what pupils already know and can do and what their next 

step should be. Assessment for Learning is an integral part of teaching and learning, which is 

evident in every lesson. 

 ͚diagŶostiĐ͛ aŶd ͚fuŶĐtioŶal͛ assessŵeŶt pƌoǀides ŵoƌe detailed iŶfoƌŵatioŶ about pupils 

individual strengths and weaknesses 

 ͚suŵŵatiǀe͛ assessŵeŶt pƌoǀides a ŵeaŶs foƌ the ƌeĐoƌdiŶg of oǀeƌall achievement of a pupil in 

a systematic way usually at the end of a term, year or key-stage. 

 

Aims of Assessment 

 To estaďlish as aĐĐuƌatelǇ aŶd hoŶestlǇ as possiďle the pupil͛s leǀel of function in all areas of the 

curriculum; 

 To provide a starting point/baseline for future decisions regarding the pupil͛s individual 

curriculum needs and learning programmes in order to set achievable goals; 

 To relate back to the pupils statement or ECHP where relevant 

 To monitor progress and acknowledge achievements; 

 To demonstrate continuity, progression and development for individual pupils; 

 To report achievements to parents/carers and to provide a basis for discussion with 

parents/carers and other professionals regarding the pupils progress and future needs; 

 To monitor the appropriateness of the individual teaching programmes devised; 

 To inform future planning; 

 To offer teachers the means to evaluate their teaching methods. 

 

 

Assessment at Beech Lodge School – expected practice 

Effective teachers hold a great deal of information in their heads and it is not possible to commit all 

of this to paper. However, we believe that when teachers identify and record in advance what they 

intend to assess  and then record the outcomes of this assessment in a systematic way, it is more 
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likely that the information will contribute to a deǀelopiŶg piĐtuƌe of eaĐh pupil͛s attaiŶŵeŶts aŶd 
leaƌŶiŶg Ŷeeds aŶd iŶflueŶĐe teaĐheƌs͛ future plans. 

 

Assessment, recording and reporting policy 

A good teacher will: 

 ideŶtifǇ eaĐh pupil͛s stƌeŶgths aŶd the pƌioƌitǇ aƌeas foƌ theiƌ futuƌe leaƌŶiŶg 

 establish where the pupils are in their learning 

 identify an appropriate curriculum for each pupil 

 ideŶtifǇ ͞Ŷeǆt steps͟ foƌ eaĐh pupil aŶd carefully plan a route to their learning destination 

expressed as a clear learning objective 

 make regular checks on progress over time by identifying progress within individual lessons or a 

series of lessons 

 ŵake adjustŵeŶts to the ͞Ŷeǆt steps͟ as pupil pƌogress dictates 

 evaluate and improve the teaching strategies for each pupil 

 support pupils, where appropriate, to monitor their own learning 

 identify, celebrate and share achievement using evidence to adapt what happens in the 

classroom to meet the learner͛s Ŷeeds 

 

This can be summarized by where the learner is, where the learner is going and how to get there.  

 

Assessment framework in relation to access arrangements for our pupils 

 

Pupils with significant additional needs, including those with challenging behaviour make particular 

demands on the assessment process. For example: 

 it is very difficult to assess a pupil when they are dysregulated or highly anxious 

 it is difficult to assess/access learning before a pupil is able to manage their own behaviour 

sufficiently to focus and show consistent responses. At Beech Lodge School these factors are 

taken in to account and assessment therefore takes place at times to ensure that the truest and 

most accurate picture of what a child can achieve is built up.  

 

Ouƌ pupils͛ pƌogƌess is Ŷot alǁaǇs liŶeaƌ aŶd skills aƌe ƌaƌelǇ geŶeƌalised spontaneously. Teachers 

need to use their professional judgement in analysing the outcomes of any assessment, particularly 

one that depends on a published tool or on an observation made on only one occasion. 

 we need to be alert in our observations of pupils responses, some of which may be fleeting 

 ǁe Ŷeed to ďe oďseƌǀiŶg lessoŶs aŶd pupils͛ ƌespoŶses ĐoŶsisteŶtlǇ aŶd usiŶg consistent 

language to do so 

 parents/carers are crucial in gaining both formally and informally an understanding of the 

significance of what we see in order to determine the quality of learning 

 judging the quality of pupils responses in class and around the school-are they different in 

different circumstances? 

 

Responses and Incidental observations 

 

Responses involve sharing what we know about our pupils and the quality of their responses as we 

see them from day to day. As class staff, we know each individual pupil very well, which helps us 

interpret the meaning, significance and quality of their responses. The nature of the pupils͛ 
responses is an indication of their attainment and how well they are learning. We need to be: 

 consistent in recognising and recording observed responses 

 aware of the developmental sequence in that progress can be lateral as well as linear. Pupils can 

deepen their understanding and have a widening of experiences without being necessarily ready 

to move to the next level. ASD pupils may have ͚spikeǇ pƌofiles͛ ŵeaŶiŶg that theǇ eǆĐel aŶd 
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progress quickly in one area of the curriculum but make slower progress in others. This is 

accounted for in the planning and assessment process. 

 continually talking to other adults about pupils responses. 

 

Incidental observations 

Alongside planned assessment we also seek to identify key achievements outside the formal 

assessment process.  

Assessment of pupils is going on all the time in class and around school. This usually involves 

unplanned observations of pupils in the many different contexts that occur in school life. 

Such observations often provide useful clues to individual needs and are part of the planning and 

assessment process. 

 

A pupil may demonstrate in one lesson a skill which has been worked on in another curriculum area 

or show a response related to the focus area but not the same as the learning objective. 

 

We also seek to ďe aleƌt to the ͚ǁoǁ ŵoŵeŶts͛, ǁheƌe a pupil eŶgages iŶ a task foƌ the fiƌst 

time or unexpectedly displays a skill or an attitude which has not previously been observed 

(for example, initiating a conversation  for the first time or accepting close proximity with another 

pupil). These significant steps need to be noticed, shared and recorded (e.g. it could be written down 

on a post it note for an individual pupil or written up on a specific class observation sheet.) These 

incidental observations need to be used to plan next steps and used as records. 

 

Self-Assessment - involving pupils 

Whenever possible, pupils should be involved in their own assessment by reflecting on their 

experiences and setting their own targets. We involve pupils in recognising and assessing their 

progress in ways that reflect their level of understanding. We want our pupils to recognise their 

success and feel pleased ǁith theiƌ aĐhieǀeŵeŶts͛ this should increase their self-awareness and 

improve their self-esteem. We realise that for many of our pupils, especially those with low self-

esteem, this will be difficult but some ways of encouraging pupil involvement could be: 

 Personal evaluation and reflection within the class group at the end of a lesson/day or week, 

celebrating what each pupil has done and reviewing in relation to learning objectives. This also 

takes place on a whole school basis at Friday Review of the week 

 Pupils are also encouraged to look back through their Books, School Magazines and photo 

collections and their work samples including videos, photos and pieces of work and self-assess in 

a way that is appropriate to them e.g. giving comments about pieces of work, choosing what 

they liked doing best, selecting a piece to be displayed. 

 

Some pupils are able to understand their goals and targets and the objectives set for each lesson. 

Classroom staff will help them to understand the progress they are making and what they need to 

do neǆt to ĐoŶtiŶue leaƌŶiŶg ͚Ŷeǆt steps͛. 
 

Some pupils are able to recognise when they have done well during a lesson, either from the 

outcome or because they know that staff are pleased with them. Some are able to respond to a 

structured system of rewards that in time will enable them to understand the desired outcome. 

Pupils should ďe giǀeŶ speĐifiĐ, hoŶest feedďaĐk ;e.g. ͚Ǉou looked at Ǉouƌ ďook͛ ƌatheƌ thaŶ ͚good 
ďoǇ͛Ϳ. 
 

Although teachers are responsible for ensuring that assessment is planned for and takes place, all 

members of the classroom team are involved in assessment during lessons and in sharing the 

information with teachers. This means that they need to be aware of the goals and targets within 
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and of the learning objectives for each lesson. Other professionals (e.g. physiotherapists and speech 

and language therapists) make separate assessments of pupils͛ pƌogƌess iŶ theiƌ speĐialist aƌeas as 
well as observing progress during the lessons in which they support pupils. This information is 

shared with teachers, so that they can use it to inform future lessons and to set future targets. 

Therapists provide functional assessments, support and advice for teachers when writing schemes of 

work in relation to access to all areas of the curriculum. 

 

Links with the curriculum - Schemes of Work 

Each class teacher is expected to produce schemes of work for their class. Each scheme of work that 

a teacher writes identifies the overall theme of the lesson and Learning Objectives (i.e. what we 

want the pupils to learn over the term in relation to skills, knowledge and understanding together 

with the assessment criteria/focus.  Activities are differentiated for each pupil (dependent on their 

individual levels and objectives) when the scheme is being taught.  

 

Activities may also be identified i.e. a range of activities differentiated for each pupil dependent on 

their individual objectives and outcomes are added when the scheme is being taught.  

 

Teachers write schemes of work in a way that suits them and their pupils, some write medium term 

plans that show week to week activities and some write a half termly topic web that gives ideas for 

activities and then do weekly planning to incorporate objectives/outcomes. 

 

A folder containing the Schemes of Work is kept at Home Farm in the kitchen and Blossom House in 

the office. 

 

Baseline Assessments 

Before admission to the school: 

 a meeting with the class teacher from the current setting or school takes place before the pupils 

starts. If there is a Team Around the Child (TAC), a transfer meeting takes place and information 

handed over to the school through the key stage leader and/or teacher. National Curriculum 

levels are taken and current work books are examined to build up an overall picture of how the 

child is performing.  

 

Initial Assessments 

Upon admission to the school: 

 All pupils are assessed by our Specialist Teacher across of range of domains including dyslexia, 

dyscalculia, IQ, reading comprehension, vocabulary, spelling, visual perception and processing. 

These tests confirm judgements, identify cognitive base levels and determine initial targets for 

specialist support. 

 Where relevant, additional assessments will be conducted by the Speech and Language 

Therapist, Occupational Therapist and/or Educational Psychologist.  

 

Tracking 

Pupil tracking sheets are updated at the end of each term. The Headteacher leads moderation 

sessions.  

Parents are updated each term at Parent Consultations and in the end of year written school report 

 

SATS 

Optional SATS materials and End of KS2 materials are used as just one of a range of assessment 

materials at Beech Lodge School.  
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Measuring social and emotional development  

Beech Lodge School uses an in-house initiative, Fagus, and Goal Attainment Scaling (GAS) to support 

and measure social and emotional development.   

Fagus 

Fagus provides a developmentally sequenced framework of typical behaviour which clarifies the 

understanding of a child's strengths and difficulties across social and emotional functioning and 

supports goal setting toward a better future. It allows teaching staff to monitor social and emotional 

progress in a similar way as academic progress. 

BeeĐh Lodge SĐhool uses the Fagus ƌesouƌĐe to estaďlish a Đhild͛s appƌoǆiŵate leǀel of eŵotioŶal 
and social functioning. Developmental checklists are completed to create a developmental profile 

for each child, summarising their development across 12 emotional and social domains. This is used 

to identify key areas of need and direct teachers towards the appropriate developmental booklet(s). 

The information within the booklets is used to set developmentally appropriate goals to help the 

child progress. An appropriate plan is devised and put in place by teaching staff. Pupils tend to have 

2-3 emotional/social goals at any one time.  

Pupils͛ pƌofiles are updated on an annual basis to track emotional and social progress over time.  

Goal Attainment Scaling (GAS) 

Fagus goals are set within the Goal Attainment Scaling (GAS) framework. GAS is a method for setting 

goals and reviewing the extent to which these goals have been achieved. Goal outcomes are defined 

at 5 levels, each with a numerical value: 

 Expected outcome (0) 

 Better than expected outcome (+1) 

 Much better than expected outcome (+2) 

 Worse than expected outcome/no progress (-1) 

 Much worse than expected outcome (-2) 

Upon goal review, teaching staff evaluate which goal outcome has been achieved; it is anticipated 

that most pupils will achieve the expected outcome and a score of 0. If pupils do not achieve their 

goal, teaching staff must provide a possible explanation for this.  

 

The attainment scores (-2 to +2) that a pupil achieves can be expressed in a single, standardised 

score. This is the GAS score (or GAS t-score). A GAS score of 50 suggests that there has been the 

expected level of significant change. A GAS score above 50 indicates that there has been a larger 

improvement than expected – this could be due to more rapid progress than expected or because 

the initial goal was too easy. A GAS score below 50 indicates that there was a lower than expected 

level of progress, which could be due to extraneous factors (e.g. disruption at home, logistics 

preventing the intervention from taking place) or because the goal was too challenging for the child. 

Therefore GAS not only provides information about whether goals are achieved and to what extent, 

but also indicates whether appropriate benchmarks are being used in the goal setting process.   

FiŶdiŶg the aǀeƌage of pupils͛ GAS sĐoƌes pƌoǀides eŶaďles the sĐhool to ideŶtifǇ ǁhetheƌ, as a 
whole, pupils are achieving their goals and to what extent. This can be done at a class or whole 

school level.  
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An analysis of data is carried out termly by the Assistant Psychologist, who collates the goal data. 

This provides the following information: 

 Goal attainment of individual pupils 

 GAS scores for individual pupils 

 Percentage of goals achieved at each outcome level across the whole school 

 Average GAS scores across the whole school 

 Data about why any goals were not achieved 

 

Every pupil receives an annual report summarising their goal attainment within emotional and social 

domains across the academic year; this forms part of their annual school report. 

 

 

Recording 

IŶ judgiŶg the effeĐtiǀeŶess of ouƌ pƌoǀisioŶ ǁe ask, ͚Aƌe all ouƌ pupils doiŶg as ǁell as theǇ ĐaŶ?͛ Foƌ 
pupils with multiple difficulties judgements of achievement need to be underpinned by a range of 

evidence. 

ReĐoƌds aƌe aŶ iŵpoƌtaŶt pieĐe of the ͚jigsaǁ of eǀideŶĐe͛. The quality and reliability of records are 

vital to present a convincing picture of progress and thereby contribute to judgements about 

achievement. They give evidence of changes in pupils͛ attainment, behaviour and personal 

development over time.  

 

Reporting 

Annual Reviews 

This ƌeǀieǁ fulfils the legal ƌeƋuiƌeŵeŶt to ƌeǀieǁ a Đhild͛s stateŵeŶt or Education, Health and Care 

Plan (EHCP) annually and to report to parents on a pupil͛s progress within the National Curriculum. It 

is also the time at which we formally dis-apply pupils from any part of the National Curriculum. 

 

We involve parents in the Annual Review process by seeking their ǀieǁs oŶ theiƌ ĐhildƌeŶ͛s 

progress and priorities for the following year and sending them draft copies  in advance of the 

review meeting. 

 Teachers write a full report of the activities in which each pupil has taken part and the progress they 

have made at the end of each year and this document includes details of National Curriculum 

assessments.  

Pupils are invited to attend part of their Annual Review.  

 

Parents/carers 

Parents/carers are seen as partners in the education of their child. They are invited to the 

statutory Annual Review of the pupils Statement of Special Educational Needs/Education, Health 

and Care Plan (EHCP) during which any changes to the statement/EHCP are put forward, progress 

discussed and targets for the  set. There are also parents open evenings to review progress and 

termly targets. 

Teachers have regular contact with parents by phone, face to face or email.  

 

School Website 

The school website reports information regarding assessment by reporting on: 

 pupil premium outcomes for spending 

 

 

Monitoring and Support 

The School Leadership Team aims to: 

 Ensure that all teachers know what is expected of them with regards to assessing pupils. 
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 Help teachers make well-fouŶded judgeŵeŶts aďout pupils͛ attaiŶŵeŶts aŶd pƌogƌess. 

 Track the attainments and progress of individual pupils and pupil groups over time and compare 

the progress made by different groups of pupils to ensure that no group is disadvantaged. 

 Pƌoǀide paƌeŶts ǁith aĐĐuƌate iŶfoƌŵatioŶ aďout theiƌ Đhild͛s attaiŶŵeŶts aŶd pƌogƌess. 
 Monitor practice in assessment and the use made of assessment information 

 Use assessment information when planning training and the deployment of resources. 

 

The Headteacher aims to induct new members of staff, giving information to teaching staff regarding 

assessment procedures to be undertaken at agreed times, supporting individual staff in the process 

of assessment and to co-ordinate and lead INSET relating to assessment. As part of the ongoing 

monitoring process the Headteacher will work with the Proprietor and external consultants. The 

Headteacher will carry out learning walks to ensure that standards are consistent throughout the 

school.  

 

The Lead for Teaching and Learning will work alongside the teachers to lead the moderation process 

which involves consideration of work samples from across the school.  

 

The Lead for Teaching and Learning assists the Headteacher with the above and will monitor the 

schemes of work and support teachers in developing their curriculum areas. 

 

The Specialist teacher will monitor individual pupils termly targets for their departments to ensure 

pupil progression and continuity and will establish support sessions with class teachers to advise on 

all aspects of school policy and practice, assist with problems of timetabling and frequency of 

recording, and discuss needs of individual pupils. 

 

All teachers have a responsibility for the assessment of the children they teach. Where necessary, 

training will be arranged to support all teachers in this role. It will be provided as part of an induction 

programme for teachers new to the school and as part of an ongoing CPD programme. 
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